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Learning to 
know

1
Learning to 

do

2
Learning to 

be

3
Learning to 

live together

4

FOUR PILLARS OF LEARNING

Delors et al., 1996, pp. 22–23



INCLUSION TO SUPPORT DIVERSITY
AMONGST LEARNERS

INCLUSIVE 
CULTURES

INCLUSIVE 
POLICIES

INCLUSIVE 
PRACTICES

(Booth & Ainscow, 2016)
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Council of 
Europe (2016)



ENHANCING STUDENTS‘ 
DIVERSITY-SENSITIVE

ATTITUDES

ENGAGED
PEDAGOGIES

RESPONDING TO 
THE DIVERSITY OF 

STUDENTS



Service-Learning (SL) Active-Citizenship Learning (ACL)
Service-learning gives students direct 
experience with capacious issues and with 
ongoing efforts to analyze them. 
It is most often a course-based educational 
experience in which student participate in 
service activities meeting identified community 
needs and then reflect on the experience to 
gain a deeper understanding of the course 
content and an enhanced sense of civic 
responsibility (Bringle & Hatcher, 1995; Ehrlich, 
2000).

Active-Citizenship Learning means learning and 
becoming operative through social responsibility 
and in a self-regulated way. 
This learning understands participation as active 
attendance in social, cultural and ecological 
areas of society and the  community and intends 
a deeper understanding of democracy in 
accordance with human rights in the sense of 
democratic civil society (Geier, Schober & 
Niederreiter, 2018).
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SL AND ACL TO ENHANCE STUDENTS‘ 
DIVERSITY-SENSITIVE ATTITUDES

Service-learning has an effect on student perceptions, values, and behaviors 
related to diversity skills (e.g., Brown, Wymer & Cooper, 2016; Conner & Erickson, 
2017; Eyler & Giles, 1999; Fitch, 2004; Holley, 2016; Holsapple, 2012; Osborne et 
al., 1998) 
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Diversity-related outcomes found consistently across service-learning studies:
1. tolerance of difference
2. stereotype confrontation
3. recognition of universality
4. interactions across difference
5. knowledge about the served population
6. belief in the value of diversity (Holsapple, 2012, p. 15)



SELECTED HAWAIIAN PROJECTS 

Ka Holo Waʻa
Oceanic Connections

Voyaging, 
Indigenous identity & 

ethnic relations 
service-learning 

program

Pālolo ʻOhana Learning 
Center

Pālolo Pipeline Program: 
Educational and 

community-building
service-learning 

program

No Moʻ Haus
Home/houseless, 
policy, and social 

justice 
service-learning 

program

Papahana Kuaʻola
Mālama I Nā Ahupuaʻa: 
Cultural-environmental 

ʻāina-based 
service-learning 

program



MARK for cultural 
and social work

Sharing WARMTH Brunauer Tafel
FOOD SUPPLY

SELECTED AUSTRIAN PROJECTS 



RESEARCH QUESTIONS:

1. What roles do engaged pedagogies play for 
students’ diversity-sensitive attitudes?

2. How do students practice and experience social 
participation?
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Diversity as skill means: 
“understanding the importance 
of, and the ability to work with, 
others from diverse 
backgrounds; also appreciation 
of and sensitivity to diversity in 
a pluralistic society” (Steinberg, 
Hatcher & Bringle, 2011).
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DOMAIN Characteristics Emerging Developing
Approaching 
Proficiency

Bridging

VOLUNTARY 
ACTION

Knowing volunteer 
opportunities and 

how to get involved 

Little to no mention; 
occasional action

Limited but seeks 
opportunities

Frequently involved
Sustained involvement; 
assuming leadership

PARTICIPATORY 
CIVIC SKILLS

Politically informed 
and engaged citizens

Little to no awareness
Understanding social 
issues and who deals 
with it

Understanding context 
and how to engage

Deeper understanding of 
context and consequences of 
engagement

SOCIAL 
TRUSTEE

Responsibility to 
serve others because 

of their education

Little to no mention 
or focus on personal 
benefit

Understanding the 
link between 
education and social 
responsibility

Addressing social 
justice

Linking education to improve 
society and solve social justice 
issues

DIVERSITY
Appreciating and 

working  with others
Little or no interest or 
action

Demonstrating 
interest and 
willingness to 
interact

Striving for deeper 
understanding of and 
active engagement 
with others

Highly valuing others and 
working closely and 
respectfully with others

BEHAVIORAL 
INTENTIONS

Planning for future 
action in social 

context 
Little to no mention

Understands 
consequences of 
privilege 

Modifies own behavior
Deeper understanding of own 
privilege in context and 
educate others

COMMON 
GOOD

Identification and 
belonging to the 

community

Little or no sense of 
responsibility or 
reflection

Awareness of civic or 
social responsibility

(Critically) reflecting 
one‘s own social 
responsibility

Changing self and educating 
others in civic mindedness
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DIVERSITY Scale
students’ voices “But it was like connecting to the people that 

can, that came and getting to know them, 
getting to know their personalities and what 
they liked and how, how hard sometimes 
maybe other people's lives are and how much 
you can do just by being there for the 
service.” (GD_HI_5_95–97). 

“Whenever I do like service-learning or 
anything to do with the community, I 
always feel like my cup was filled. 
Somebody else's was as well. Um, in terms 
of like my cup, I mean like my excitement 
for life and, um, just the love I feel between 
people” (GD_HI_7_68–70).

“That’s why it’s so cool to learned so much 
about the culture and also like the people like 
actual people's everyday life here and my year 
doing all kinds of different community service” 
(GD_HI_6_150–151).

“The social part of it is really 
important when you get out in the 
real world and it's not just about, 
you know, how good you are at 
books and stuff. It's how emotionally 
intelligent you are as well” 
(GD_HI_7_45–46).

„I work with children in less 
desirable situations and just kinda 
like be there for them and like talk 
to them and see how different our 
cultures are and how different 
aspects of their life affect them 
and things that we don't see” 
(GD_HI_2_38–40).

“There's older people, there's people in your 
demographic and age and then there's even 
younger people. And having that blend, I feel like 
you learn a lot” (GD_HI_7_71–72).

“Connecting with different types 
of people and making sure that 
you practice like empathy and 
listening and being able to 
perceive and understand 
different experiences from 
yours” (GD_HI_1_109–11).



Student – University of Hawaiʻi at Mānoa, USA

“Once you get into like 
becoming more socially 
responsible and just like start- 
starting to get involved in your 
community and meeting people 
who are like genuinely out 
there in the world, I think we 
start to realize that it's more 
human connection that defines 
happiness more than I think um, 
you know, economic stability” 
(FG_HI_7, 78–80).

Ma ka hana ka ʻike
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We are looking 
forward to 

your questions
and comments!
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