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Service

Children become active in social, 
ecological, political or cultural issues 



Learning

• The engagement is planned 
together in class, the experiences 
of the students are reflected and 
linked to contents of the 
educational plans. 



Particiaptory 
Cooperation

• Every project requires the 
participatory cooperation of all 
members of the group and their 
respective personal ideas to make 
common ideas visible.... 



Self-Comptence

• Even as a project, learning 
through engagement requires 
thoughtful values in order to carry 
out mutually planned common 
ways of working in the aspect of 
self-competence.



Value guide Action

• Likewise, the attitude and values guide individual 
action. (cf. Roth 1971: 539, Grunert 2012: 51). 



Positive Options

• Values are emotionally positive options endowed 
with inner approval.  Democracy as a value 
demands recognition of democracy as a goal of 
action,  binds the will to specific ends. (cf. 
Edelstein)



Guidelines

• Values represent significant guidelines both for 
evaluating and judging within societies and for the 
actions of individuals. 



Culture and Values

• At the same time, it has been 
shown that approvals of values as 
well as their substantive meaning 
change over time and can differ, 
sometimes considerably, between 
cultures, milieus, and groups (cf. 
Thome 2014; Rödder 2008; 
Rödder 2014; Wippermann 2011; 
Schumacher 2000, cited in Felser 
2019, translated by the authors).



Interaction

• This interaction of change with 
and through culture is a tension to 
be explored that requires an 
active, democratic basis in the 
school that changes society in a 
joint action. 



Transformation

• School and learning culture is changed by 
planning and designing their own projects in the 
sense of a democratic learning culture.

• Reflecting on the course of their involvement, 
dealing with problems and developing proposals 
for solutions offers opportunities to apply their 
knowledge and skills directly in practice. 



Foundation for action

• Value education is the 
fundamental foundation of the 
future that can be formed with 
Service Learning and its 
empowerment, because values 
that children as well as young 
people consider important form 
the foundation for their individual 
decisions in life as well as for their 
actions as part of society. 



Protected but concrete 
experiential spaces

• Values provide support and orientation 

• major role by providing protected but concrete experiential spaces 
where children and youth can reflect, question, and differentiate 
their values. 



Multimodal and 
Multiperspectival: Art Ed.

• The strategies of art education and 
service-learning are similar, but in 
any case based on practice. In 
particular, the subject-based 
learning mentioned at the beginning 
of the paraphrase of service learning 
offers learning opportunities that 
are multimodal, multiperspectival, 
and anchored in diverse media 
through art instruction. Personal 
ideas can result in representations 
of various kinds; one's own views 
and the views of others become 
visible and thus communicated.



Future Demands

• The child should always be the center of attention. I see the formation of personality 
with the accompanying formation of values as the "variables" of the center. The 
central thesis could be that Creativity Education is an art pedagogical answer to 
current and future demands. 



Confrontation with the 
(surrounding) world

• Through aesthetic education that 
relates to the human being, a 
confrontation with the 
(surrounding) world is achieved, 
through practical and 
multidimensional or multimedia 
visual or pictorial implementation, 
world views are communicated 
and discussed together and thus 
reflected upon, whereby values 
are formed (Weinlich, 2021).



Mentor for self-
development

• The ideal image of the teacher was that of a mentor and educator 
who gave impulses and provided means and assistance; at the 
same time, however, he was to intervene as little as possible in the 
educational process so as not to restrict self-development. 
Everything that was not ‘suitable for children’ was to be kept away 
from the adolescents. After World War II, however, this maxim of 
reform pedagogy developed, on the one hand, into a strongly 
restrictive ‘protective space pedagogy’ and, on the other hand, 
into a naive approach to subjects and a conception of art that 
ultimately led to the well-known leveling products.



Empowerment

• We try to compare service-
learning with art education 
‘Empowerment’-strategies.

• A basic idea in empowerment is 
that actors gain self-confidence, 
the ability to act and freedom. 
However, this also includes the 
freedom not to have to follow the 
expectations of guidelines - even 
if they are formulated with the 
best of intentions.



Bridge and Door

• As early as 1909, the sociologist Georg Simmel 
described in his text "Bridge and Door" the 
strange difference between a bridge on which an 
encounter is possible without any problems, in 
that actors can pass unhindered from two sides, 
and a door where the phenomenon of a certain 
intention is always already present. Who opens 
and closes the door? Who goes in and who goes 
out? Who is inside and who is outside? Who 
needs help and who offers it? Overcoming this 
subtle imbalance could be a major concern of 
contemporary empowerment.

• I think these questions move Service Learning 
and empowerment in the same way. So what is 
true for social strategies is also true for culture 
or art.



Self-Empowerment

• In educational theory, the demand for social engagement and responsibility in 
educational institutions is not new. Service-learning has its origins in the 
educational pragmatism of John Dewey (Sporer, 2011, p. 70f.). This social 
philosopher is considered an important pioneer of modern pedagogy as a 
mastermind of action- and experience-oriented ‘pragmatic learning’ (Laven, 
2006, p. 145f.). According to Dewey's theories, based on the principles of 
development and growth, learning comes from experiencing challenges and 
overcoming them. After solving a difficulty, reflections on the process take place 
so that what is learned can be generalized and reused (Metzger, 1962, p. 12). 
Empowerment as defined by Beuys means an everyday and artistic enactment as 
a global cultural technique. Beuys expresses these moments of self-
empowerment in the following words, "Make use of the power you have through 
the right to self-determination! All of you!" (Joseph Beuys, 1970, p.125, 
translated by the author)



Reflection

• The goal is that the value reference in any topic remains 
in sight for pupils and students; a purely technical or 
theoretical discussion in class is not sufficient for this.  
Value education happens in active and intensive contact 
with new contexts (Reinders, 2016). The interplay of all 
human aspects in multicultural societies must be 
experienced, consciously reflected upon, and critically 
evaluated through practice.

•



World Views

• Service-learning combines school or university learning 
with community engagement. The pupils can practically 
apply and deepen knowledge, and at the same time 
they can directly experience values in their engagement. 
They directly experience the social relevance of the 
projects and learn about other world views, life worlds 
and new perspectives. The same does art education 
with other aesthetical and emotional strategies to 
reflect daily life and culture with the power of art.



Each one teach one …

• Principles of sustainability, assumption of responsibility and social justice are particularly 
required in the present time, so service-learning can learn from art education and vice 
versa.
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